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	Introduction
	Mill Rythe Infant School is an inclusive mainstream setting that values all pupils equally regardless of their background or need. We recognise every child’s right to a broad and balanced education, which gives them the opportunity to realise their full potential and achieve success.  

In school, most pupils’ educational needs are met through normal classroom arrangements. For some children the identification of learning barriers is required to enable the school to provide an accessible curriculum that meets their individual needs.  This is done through providing specific or differentiated provision and use of varied teaching and learning styles. 

A child is considered to have special educational needs if he or she has a learning difficulty which calls for special educational provision to be made for him or her. A child has a learning difficulty if he or she has: 

· A significantly greater difficulty in learning than the majority of children of the same age; 

· A disability which prevents or hinders him/her from making use of educational facilities of a kind provided for children of the same age in schools within the area of the local education authority.




	Aims
	Mill Rythe Infant School aims to provide a curriculum for all our SEND children that is accessible and supports them in achieving to the best of their ability. All of our children are recognised as individuals aspiring to be the best they can.  To support them in this we may provide specific intervention or support but in all circumstances the primary focus of support will be through the delivery of High Quality Inclusive Teaching.
We aim to: 
· Set suitable learning challenges; 
· Respond to pupils’ diverse learning needs; 
· Overcome potential barriers to learning and assessment for individuals and groups of pupils; 
· Value all children equally and encourage them to achieve, regardless of their abilities and behaviour (see Equalities policy); 
· Provide the children with a broad, balanced and relevant curriculum including the National Curriculum (see Curriculum and Planning Policy); 
· Value parental contributions in promoting their child’s development and learning.




	Objectives
	We will: 
· Follow the Special Educational Needs and Disability (SEND) Act (2001) and the code of practice 2014; 
· Identify children with special educational needs in the Early Years Foundation Stage through ongoing assessment using the Early Years Curriculum; 
· Identify those children with special educational needs in Key Stage (KS) 1 using the agreed school criteria and the Hampshire guidance; 
· Record and monitor the progress of children on the SEND register and continue identification through ongoing observations and assessment; 
· Provide individual programmes (for example Assess, Plan Do, Review (APDR) cycles, Pupil Passports); 
· Provide full access to the curriculum through differentiated planning; 
· Provide specific input, matched to individual need in addition to differentiated classroom provision, for those pupils on the SEND register
· Ensure that all teachers are aware of their responsibilities to the SEND children in their class (Removing Barriers to Achievement, Department for Education and Skills (DfES) (DfES), 2004) (SEND code of practice 2014); 
· Review pupils on our SEND register regularly to provide the most effective and relevant learning provision; 
· Report and involve parents regularly in the development and learning that the child has undertaken; 
· Involve the pupils in planning and reviewing their targets and consider their opinion in any matter affecting them; 
· Report to the Governing Body on the success of the policy. 




	Staff
	The Special Educational Needs Coordinator (SENDCo)
There is a named SENDCo who is responsible for leading and managing SEND provision.  The SENDCo keeps a register of all children with SEND within the school and updates this regularly.  The SENDCo supports the Leadership Team and regularly liaises with the Governing Body. The SENDCo attends Pupil Progress meetings to discuss and review the progress of children on the SEND register or who have been identified as requiring adjustments to their learning beyond those adjustments provided through High Quality Inclusive Teaching . Alterations to children’s APDR cycles and Pupil Passports are also discussed at pupil progress meetings as a minimum. The SENDCo liaises with all year teams regarding the provision for SEND children.

Staff
The roles and responsibilities of staff working alongside children with SEND are defined (see job descriptions file). Learning Support Assistants (LSAs) have varied expertise which includes supporting  literacy intervention programmes, literacy and numeracy support, supporting children with co-ordination difficulties and speech and language programmes. The school has a designated Emotional Literacy Support Assistant (ELSA) who supports children with emotional needs and a designated Therapeutic Active Listening Assistant (TALA) who supports children with complex social emotional needs. As an Attachment and Trauma Awareness school, all staff are trained in supporting children with Social and Emotional Needs within the classroom setting and implementing the use of zones of regulation to support children in managing their feelings and emotions. There is a Speech and Language Assistant in School who supports in the delivery of children requiring speech and language interventions. 



	Admissions
	Children are admitted to Mill Rythe Infant School regardless of their special educational needs (following guidance in Inclusive Schooling, DfES, 2001) as long as they fulfil the criteria laid down in the school’s admissions policy in line with the SEND Act (2001). 
We value pupils of differing abilities and support inclusion. Parents of children with an Education, Health and Care Plan (EHCP) or EHCP pending will be invited to discuss the provision that can be made to meet their identified needs. If the school is able to meet the EHCP provisions, and the placement is compatible with the efficient education of other children with whom the child would be educated or with the efficient use of resources, the child will be offered a place.



	Inclusion
	Teaching is fully inclusive and pupils’ entitlement to a balanced, broad-based curriculum is recognised.



	Facilities
	Across Key Stage One and Early Years, children’s academic interventions are normally carried out within the classroom as we recognise the importance of all children being part of our classroom communities. There is a room specifically for the ELSA and TALA to work with children on their Social and Emotional support programmes as this work can be confidential and children may need a private space to talk. The school buildings are not fully modified to accommodate disabled access; however, we do have a disabled toilet facility (see equalities policy).



	Resources
	Additional support for pupils is planned for and progress is monitored by the teachers. Support sessions are split between teachers and LSAs to ensure that children with SEND are still accessing High Quality Inclusive Teaching from their class teacher. LSAs support class teaching of core subjects as a minimum.
Resources are purchased as appropriate and are matched to the needs throughout the school. Specialist resources can be accessed for children through submission to the Local Authority (LA) once specialist advice has been sought.



	Identification, Assessment and Provision
	· Mill Rythe Infant school utilises an SEND flowchart which is underpinned by a plan, do and review cycle. All pupils within school fall into one of the five stages.  Children move through the flowchart both forwards and backwards and this reflects the provision and adjustments made to support individual needs.  Where High Quality Inclusive Teaching and adaptations to an individual child’s learning have been made and a significant greater difficulty still remains then identification of SEND would be made.
· Every child in the Early Years Foundation Stage is assessed using the early years’ curriculum which supports the identification of children with SEND. Teachers speak to the SENDCo if they have any concerns about a particular child. A record of concerns allows teachers and the SENDCo to track these children at this early stage.
· Within the first few weeks of admission into KS1 any necessary assessment will have been carried out for the identification of children with SEND. The child’s previous teachers transfer information will be useful information to support the assessments;
· When a child is identified as having SEND the teacher works with the SENDCo to create a plan and this is captured as part of the APDR cycle and will identiy any outside agency support required; 
· A specific behaviour management plan can be initiated if necessary;
· A range of school based materials and assessments are used to assess children’s achievement and identify need.  Children across the school are able to access Language Link / Early Talk Boost Programmes which support Communication and Language development. The school also make use of the Solent NHS Therapies Pack. 



	Curriculum
	The curriculum is based on national guidelines. Teachers set suitable targets, respond to pupils’ diverse learning needs and overcome potential barriers to learning and assessment for both individuals and groups of pupils. Learning intentions are made explicit and activities may be adapted or planned separately as appropriate.
There is a flexible approach to the curriculum so that teachers or LSAs may work with children as groups or individuals in order to meet negotiated targets. Children with SEND engage in a variety of activities with their peers in both curricular and non-curricular sessions.
The SENDCo monitors the differentiated curriculum provided for children with SEND and supports class teachers and LSAs with their planning on request.
On transfer between the phases of education and to other educational establishments, including Special Schools, we liaise as appropriate with the relevant staff on behalf of children with SEND.



	Governors
	The Governors publish the policy for SEND and report on the success of the policy annually (Code of Practice) as well as focusing their monitoring on agreed target areas. There is a named Governor for SEND.



	Criteria for Success 
	The success of the SEND Policy will be reviewed annually using measurable targets such as the number of pupils on the SEND register, those that have made good progress and information relating to specific targets. The Governors must report on the effectiveness of the school’s provision for children with SEND. They may wish to consult support services used by the school, other schools or parents.



	SEND Funding
	Money is allocated to the school by Hampshire County Council (HCC) for children receiving SEND support plus a consideration of social factors such as free school meals. This forms part of the budget share. The school can also be allocated extra money for children with EHCPs to enable the school to make the special additional provision set out in the plan. 
The allocation of funds is reviewed annually as part of the budget preparation process, but typically the SEND budget provides for:
· The SENDCo (assessment of pupils, meetings with parents, teachers, outside agencies, LSAs, monitoring programmes, developing and reviewing APDR cycles and updating pupil passports alongside colleagues, organising and conducting annual reviews of EHCPs, updating the register, Transition Partnership Agreement prepration and meetings etc.)
· School intervention programmes, (for example Early talk boost, Precision Teach, Language Link)
· Staffing costs for individual or small groups for Literacy and Mathematics;
· In class support, 1:1 or groups;
· Learning resources for staff and children;
· Delivery of Speech and Language programmes to specific children;
· Behaviour Support and social skills training for specific pupils;
· Special Educational provision specified in EHCPs;
· External counselling where required
Special consideration is to be given to the pupil premium funding and it should be spent in such a way as to ensure it is used to target the pupil premium children’s needs.



	Complaints
	We will work with parents and carers to ensure any difficulties are addressed with the class teacher. However, if necessary, the complaints procedure would be utilised. Please see separate complaints procedure.



	Inset
	Priorities for SEND In-service Training (INSET) are part of the ‘School Improvement Plan’ (SIP). The SENDCo and other staff as necessary attend training arranged outside the school by the County and other providers. The SENDCo or other providers may lead INSET as necessary. 



	Support Services
	Mill Rythe Infant School strongly values the support of external agencies and encourages a multidisciplinary approach whenever necessary. As part of Management Partnership the school has 100% subscription to all support services provided by HCC including, Education Psychology, Educational Welfare and Ethnic Minority Achievement Service. We also liaise with the Local Authorities Advisory Teachers, Speech and Language Therapy, Occupational Therapy, Child and Family Therapy, Hampshire Health Authority, Social Services, Primary Behaviour Support Team, outreach providers and local voluntary bodies. 



	Partnership with parents
	We actively seek to work with parents and value the contribution they make, seeking their involvement as part of the home/school partnership of Mill Rythe Infant School.
Appointments are made for the class teacher to meet parents of children with SEND. Parents can also meet with the SENDCo. Parents are invited at a minimum to termly parents’ meetings to discuss progress and share pupil passports and indivudial support. They also receive an annual report. Home visits are arranged for Early Years children.



	Links with other schools
	The SENDCo and/or class teachers liaise directly with the feeder pre-schools to discuss children with SEND who will be joining Mill Rythe Infant School and also liaises with the SENDCo at any relevant junior school to discuss the transition of the Year 2 children with SEND. The SENDCo also attends regular update training. 
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Please refer to the following:

· Appendix 1 – SEND Management Structure
· Appendix 2 – SEND Flowchart















Appendix 1

SEND Management Structure

Governing Body

SEND Governor/Head teacher/Leadership Team

SENDCo

Teachers

ELSA/TALA /LSAs/Speech and Language Therapy Assistant (SALTA) 

Outside Agencies
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Appendix 2 – SEND Flowchart






































	What will happen?
	
	Who is involved?
	
	What do we do?
	
	Who is at this stage? 

	
	
	
	
	
	
	

	1 – Universal Offer
	
	
Class teacher 
and TA

	
	Delivery of High Quality Inclusive Teaching
	
	All pupils

	
	
	
	
	Move to step 2 where adequate progress is NOT being made
	
	

	
2 - SEN Support 

(ordinarily available)


	
	Class teacher,
TA, parents/carers
	
	Assess, Plan, Do, Review (APDR) cycle begins

Support that is readily available in the classroom to support closure of learning gaps.
Early Talk Boost / Speech Sounds Screening / Language Screening / Language Link Screening  - 1 round of support  

Complete APDR cycle form
 
Looked After Children (LAC) – support and strategies outlined in Personal Education Plan (PEP) – reviewed in accordance with PEP review cycle as a minimum – implement APDR in addition if necessary

Continue, step back or  move to step 3 where adequate progress is NOT being made
	
	

	
	
	
	
	











	
	

	
3 - SEN support 

(targeted)
	
	Class teacher,
TA, parents/carers, outside agency input  
	
	
	
	

	
	
	
	
	School uses one or more of the following assessment tools;

Helping Harry Learn
Boxall Profile
Strengths and Difficulties Questionnaire (SDQ)
Additional phonics screening
Dyslexia Early Screening Test (DEST)
NHS Schools Therapy Pack programmes 
Observations
	To assess and identify primary SEND area of need;


1. Cognition and Learning
2. Communication and Interaction
3. Social, Emotional and Mental Health
4. Sensory and Physical.

	
	

	
	
	
	
	
Complete APDR cycle form with singular identified need to become the targeted focus area for APDR cycle.
APDR will vary in length depending on the targeted provision being used.  Review date to be documented and adhered to.
Continue, step back or  move to step 4 where adequate progress is NOT being made
	
	

	
	
	
	
	
	
	

	4 -  SEN Support 

(Specialist advice, specialist provision)
	
	Class teacher, TA, parents/carers and SENDCo
	
	Meeting with Class Teacher (CT), SENCO and Parents to discuss impact of APDR cycle, next steps, SEND register;

Complete pupil passport share and add parents/carers voice comments.
Outside agency referral – PBS, EP, NHS Speech and Language, School Nurse

Continue, step back or  move to step 5 where adequate progress is NOT being made 
	
	

	
	
	
	
	
	
	

	5 - Beyond SEN Support
	
	Class Teacher, TA, parents/carers and SENDCo
	
	Evidence and recording on CPOMS of minimum 2 x APDR cycles
Evidence and recording on CPOMS of Outside agency referral outcomes, impact of recommendations
Evidence and recording on CPOMS of parental communication throughout Universal and SEN Support/APDR cycles

Meeting with CT, SENCO and Parents to discuss impact of APDR cycle and next steps; 
Consideration given to reduced hours timetable, EHC needs assessment, alternative provision etc.
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